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OPSOMMING

Doelmatige ouer-onderwyserkontak te r w ille van effektiewe skoolse opvoedende 

onderwys word d ikw els in die wiele g e ry  deur belemmerende fak to re . So kan 

verouderde s tru k tu re  van ouerveren ig ings, oningeligtheid oor gesagstruktu re  van 

re levante samelewingsverbande ( i .e .  die ouerhuis en die sko o l) , onaantreklike en 

koue skoolgeboue en negatiewe gesindhede van ouers en onderwysers teenoor 

mekaar doelmatige ouer-onderwyserkontak verhoed . H ierd ie belemmerende faktore 

word in die a rtike l ge'fdentifiseer en daar word aangetoon hoe die betrokke faktore 

met behulp van bepaalde komponente van 'n samelewingsteoretiese model voorkom 

of u itgeskakel kan word. Die fasette van die samelewingsteoretiese model waarvan 

daar sprake is , s lu it onder andere in :

*  gelykw aard igheid van sam elewingsverbande;

*  eie kom petensieterrein v ir  e lke samelewingsverband;

*  sam ewerkingsterreine tussen sam elewingsverbande, en

*  tyd- en ru im telike gebondenheid van samelewingsverbande.
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opinions expressed  in th is a rtic le  are  those of the au tho r, and do not nec­

e ssa r ily  re flect the policy of the H SR C .
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Die betrokke samelewingsteoretiese model kan dien as lewensvatbare en p rakties 

werkbare instrum ent om doelmatige ouer-ondervvyserkontak te bewerkstellig en 

kan deur ouers en onderwysers met v ru g  in kontaksituasies toegepas word.

1. INTRODUCTION

A study of the lite ra tu re  on th is subject (S p a r lin g , 1980; Vernon , 1984; 

Fernandez, 1980; S te ffy , 1985; K ru g er and K rau se , 1969:22; Scho ltz , 1973:66; 

Scholtz 1976:263 and Van Loggerenberg and Jooste, 1966:22) and the analysis of 

a sh o rt, unstructured questionnaire (Postma, 1986:2-6) have revealed that 

parent-teacher contact depends in many cases on intuition rather than on an in ­

vestigation of fundamental educational p rincip les. T h is  in tu itive  way of doing 

th ings often reveals a ve ry  vague idea (in  fundamental educational term s) of what 

purposeful parent-teacher contact really  is , and th is is probably the cause of the 

matter becoming contentious. The question that arises is : How should parent- 

teacher contact, seen in fundamental educational persp ective , take place?

The aim of th is artic le  is to investigate the matter of problematic parent-teacher 

contact and to decide, on the basis of that investigation , what the educational 

and philosophical causes of inadequate contact in th is area may be. Two methods 

are p rim arily  applied in the course of the investigation , v iz . a study of lite ra tu re  

and the method of philosophical re flection . The find ings reached can be of use 

to all educationists and educators in developing countries who are in search for 

solutions to the problem of inadequate contact between parents and teachers , i r ­

respective of facto rs like  language, cu ltu re  of relig ious commitment. The following 

steps w ill be taken to answer th is problem:

• F ir s t ly ,  certa in  p a rticu la r problem areas w ill be identified and described - 

with specific reference to the United States of Am erica, West Germany and 

the Republic of South A fr ica .

• Secondly, facto rs impeding purposeful parent-teacher contact w ill be ind i­

cated .

• In conclusion, possible solutions to the problem of ine ffective  parent-teacher 

contact will be described.

2 . EX P L IC A T IO N  OF TERM S
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The following terms are often used: Purposeful parent-teacher contact and 

problem areas, which will be explained b rie fly .

2.1 Purposeful parent-teacher contact

"Purposefu l parent-teacher contact" implies that parents and teachers should co­

operate as partners in the education of children on occasions when parents get 

involved in the activ itie s of the school, that they should make purposeful contact 

in certain  fie lds and that they should co-operate in particu la r ways in the interest 

of education. In broad terms it also implies the involvement of parents and the 

fact that they should have a say in education in its w idest sense, even at gov­

ernment leve l.

2 .2  Problem areas

"Problem areas” indicate those areas of contact between parents and teachers 

where purposeful contact is impeded by various fac to rs , e .g . ineffective in terview  

techn iques, poor communication and in su ffic ien t tra in ing  of parents and teachers 

fo r purposeful contact.

3 . ID EN T IF IC A T IO N  OF PROBLEM A REA S  IN P A R EN T-TEA C H ER  CO N TACT

3.1 Orientation

Since the fourth ce n tu ry , and even e a rlie r , parents and teachers have made 

contact to a greater or lesse r extent where the education of the ch ildren is con­

cerned . Augustine (354 - 430) insisted on a Christian  school which would see as 

its purpose the education of ch ildren to become citizens of God s kingdom, ju s t 

like the church  and the home. The establishment of such a school necessitated 

the cooperation of parents and teachers (A ugustine , 1952:677; c f . Coetzee, 

1977:105 in th is re g a rd ).

Parent-teacher contact is not only an age-old phenomenon, but also occurs 

world-wide (c f . B a rn a rd , 1981; Hattingh, 1975 and 1978; Beattie , 1978 and 

D ekker, 1979 and 1981).

In the following paragraphs the problem areas and facets of parent-teacher contact 

in two overseas countries and the Republic of South A frica , will be considered.
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3 .2  Parent-teacher contact in two overseas countries

3 .2 .1  Introduction

The situation regarding parent-teacher contact and the problems impeding 

purposeful contact are only investigated in two overseas countries; the United 

States of America and the Federal Republic of Germ any.

The United States of Am erica, which is cu rren tly  (1987) the most powerful country 

in , and leader o f, the Western w orld , has, as such , world-wide political (as well 

as teaching and educational) influence. Specific attention is given to the influential 

Parent-Teacher Association (P T A ) which has played a dominant role in USA edu­

cational practice since 1897 (S p arlin g , 1980:23ff; Jones, 1979:16; S te ffy , 

1985:1155).

The involvement of parents in education in the Federal Republic of Germany is 

also investigated , as th is country leads Europe in th is area, and the involvement 

of parents in education takes place in a way quite d iffe rent from that in the U SA .

3 .2 .2  Parent-teacher contact in the United States of America

According to Sparling  (1980 :23ff) the PTA  has a lready been involved active ly  in 

the education, welfare and protection of children since 1897. The members of the 

PTA are mainly teachers and p a ren ts , and the association represents paren ts, 

pupils and teachers at local, national and government levels (S p a r lin g , 1980:23; 

K r itz in g e r , 1984:64; S e llic k , 1985:56-60 and Jon es, 1978:3-16). Most schools in 

the USA have branches of the PTA  which are  managed by committees consisting 

of parents and teachers . Each branch has working committees fo r certa in  p u r­

poses, e .g . feeding and school guidance programmes. In most of the regional 

school boards one would find  a PTA  board which links and represents the various 

b ranches. Local educational problems and in itia tives at a regional level are han­

dled by these boards. From the various regional PTA boards a national PTA  Board 

is selected , and th is body communicates regu larly  with the "State Department of 

Education" and the "State Board of Education" on behalf of the p aren ts, so that 

they can be co-determ iners of educational policy and adm inistration at government 

le v e l.
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The objectives and functions of the PTA  consist of the following essential m atters, 

according to Sparling (1980 :25 ff):

• C loser contact between parents and teachers.

• Sp iritua l and educational enrichment of parents and teachers.

• Making American parents conscious of the key role that they play in the ed­

ucation of th e ir ch ild ren .

• Fighting and preventing immoral in fluences.

The above exposition would seem to indicate that purposeful parent-teacher con­

tact takes place by means of the P T A . A study of the lite ratu re  revea ls , however, 

that this is only one side of the s to ry . Fernandez (1980:19) indicates that the 

PTA  is outdated in s tru ctu re  (in  1980), which has caused the realization by 

parents themselves that th is association does not really have an effective say in 

the decision-making processes, (c f . . Comer, 1986:442ff and Jones, 1978:3-16 in 

th is  reg ard ).

It is furtherm ore clear that the objectives and functioning of the PTA  are mainly 

pragm atically orientated, as the PTA  aims to se rve  in its activ ities the American 

society f ir s t  and forem ost. The w elfare of the American citizen is th e ir prime 

concern : all education should be geared towards u t ility , e fficacy and excellence. 

T h is  pragmatic (even pragm atist) hum anistic approach causes the absolutization 

of certain  facets of re a lity . T h is  in tu rn  leads to parent-teacher contact being 

ine ffective , to the detriment of education at school level ( c f .  p a r. 5 .3 ) .

3 .2 .3  Parent-teacher contact in West Germany

Parent-teacher contact in West Germany is sim ilar in many respects to the situation 

in South A frica  (c f .  Postma, 1986:157 - 163), but d iffe rs  extensive ly  from that 

in the USA. For th is reason it is important to mention how parent-teacher contact 

takes place in West Germany and the problems experienced in this regard .

The Rhineland-Pfalz is regarded as a typ ica l example of a German state (c f .  in 

th is  regard D ekker, 1986:785 and B a rn a rd , 1981: 202,203) and is d iscussed as
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an example of parent representation. The involvement of parents and their share 

in the decision-making process take place at several levels in the Rhineland-Pfalz:

• C lass-parents' committees (K lassene lte rnversam m lung ):

These committees see to the cooperation between the parents of a particu lar 

c lass and its teachers.

• School parents' committees (S ch u le lte rn b e ira t):

T h e ir most important function is to discuss the educational matters of a p a r­

ticu la r school 1 and, in so doing, fu rth e r the in terests of th e ir respective 

schools.

• Regional parents' committees (B e z irk se lte rn b e ira t):

The members of these committees are representatives of the various school 

parents' committees. T h e ir function is to support and coordinate the work 

done by the school parents' committees and to advise school authorities on 

general matters regarding education, teaching and the organization of the 

school. >

• State parents' committees (Lan d e se lte rn b e ira t):

These committees have a say in educational matters at state le ve l. T h e ir  

functions include, among o thers , the following (D e kke r , 1981:81):

*  the establishment of fundamental p rincip les regarding the content of 

education;

*  determining the duration of the school year and of ho lidays;

*  exerc is ing  control over the introduction of text books, and

*  assisting with the drawing up of school and examination regulations.

• Federal parents committee ( B u n d e se lte rn ra t):

The Federal parents committee represents all the states of the Federal Re­

public of West Germ any. It is in fluentia l and can negotiate educational policy 

at government leve l, in p a rticu la r with the Federal M in istry of Education and 

Science and the Bund-Lander-Kom m ission.

Although bodies representing parents in West Germany are well-organized from a 

local to a government level, pa ren ts ’ representation is still la rge ly  accountable 

to the state . There  is good reason for Beattie (1978:4) to claim that parents’ 

representative bodies in West Germany are often manipulated by political parties
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(c f .  M ohrhart, 1979:218). Although the parents have a free choice in determining 

the school th e ir ch ildren will attend , there is no indication in the definition of 

th e ir function , that they may or should help to determine the sp ir it  and orientation 

of the school (H attingh , 1977:98-100; D ekker, 1979:506). If  parents are not a l­

lowed to help determine the characte r of the school, a problem arises that impedes 

parent-teacher contact.

3 .3  Problem areas in parent-teacher contact at various educational levels

3 .3 .1  Orientation

Parent-teacher contact in white education in South A frica  is in ter alia the subject 

of th is paragraph , but the specific problem areas that w ill be indicated are un i­

ve rsa l in the sense that they occur world-wide in parent-teacher contact, as will 

be indicated in the re levant references to lite ratu re  consulted (c f . Par. 3 .3 .2 ) .  

Th ree  main areas of contact between parents and teachers can be d istinguished :

• Micro educational level

T h is  indicates the level at which parents and teachers make d irect and p e r­

sonal contact in the in terest of the education of the ir ch ild ren . The local 

school and all its activ ities are included at th is level.

• Meso educational level

In th is case the organized representation of parents is implied, specifica lly  

in the case of supervision and control on a regional basis of more than one 

school, e .g . school boards in the RSA .

• Macro educational level

T h is  indicates parent-teacher contact at the "h ig h e st" , organized (g ove rn­

ment) leve l, e .g . the C h ris te like  A frikaanse  O uerverenig ing v ir  Opvoeding 

en O nderwys in die R SA .
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It must be kept in mind that we are  only concerned with formal education in this 

paragraph, and that only two problem areas at micro educational leve l1 are em­

phasized: poor communication and in su ffic ien t tra in in g  of parents and teachers 

for effective parent-teacher contact. Postma (1986:201) also identifies other 

problem areas, e .g . ignorance of parents and teachers about the princip le of 

p a rtne rsh ip , in su ffic ien t and unsuitable aid with homework and lack of contact 

between parents and teachers regard ing children with behavioural problems. 

However, poor communication and in su ffic ien t tra in ing  are regarded as the most 

important problems and w ill be elucidated fu rth e r .

3 .3 .2  Poor communication between parents and teachers because of negative a tti­

tudes towards one another

In the ac tiv ity  of parent-teacher contact, effective communication, which includes 

any d irect or ind irect contact between parents, teachers and ch ildren by means 

of conversation or le tte rs , is of the utmost importance. Purposeful communication 

cannot take place where negative attitudes have created a distance between the 

two p a rties . For th is reason it is necessary to determine how these negative 

attitudes came about, and to eliminate or avoid them in order to achieve positive 

and effective communication in the in terest of purposeful parent-teacher contact.

Several educationalists (Van Sch a lkw yk , 1983:18-20; B ra d y , 1977:42; Swart 

1983:5; K r itz in g e r , 1984:66; Vernon , 1984:274-276; Fernandez, 1980:18-19; 

Duvenage, 1980:3; Gorton, 1977:93; C la rk , 1977:557; Scho ltz , 1974: 3-11; and 

K ru g e r, 1985:28-29) have found that the negative attitude of parents towards the 

school, teachers and educational m atters, can be attrib u ted  to, among o thers , the 

following facto rs :

• The school takes most of the in itia tive  in educational m atters, thus d iscour­

aging parental involvement (E p s te in , 1986:280, 290).

• Parents th ink that they are too ignorant when it comes to educational m atters, 

and leave everyth ing  comfortably in the hands of the school and its teachers.

The two problem areas to be examined can be found at all three educational 

le ve ls , and a re , therefo re , va lid  fo r meso and macro educational level too.
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Parents are  w ary of what might resu lt from th e ir involvement with the school; 

they do not want to make any sa c r if ice s , o ffer th e ir  services or apply them­

se lve s ; they find  it more convenient to remain uninvolved .

Parents hesitate to make any typ e  of c rit ica l comment, because they th ink they 

w ill be regarded as troublesome, with unpleasant re su lts  fo r th e ir ch ild ren .

The unpleasant personal experiences of p a rticu la rly  less intellectual parents 

with th e ir ch ild ren 's  school and teach ers , as well as the disagreeable memory 

of th e ir own fa ilu re  at school, have a negative influence on any idea of p a r­

ental involvement (Van S ch a lkw yk , 1983:18).

The se lf-su ffic ien cy  of schools, the bureaucratic sty le  of principa ls and 

teachers and the impression that the school is the domain of the teacher solely 

and e xc lu s iv e ly , p revent parents from becoming enthusiastic about the idea 

of parental involvem ent.

Poor socio-economic conditions at home cause fee lings of in fe rio rity  in parents, 

and they have little  if any in te rest in becoming involved in educational ac­

t iv it ie s  at the school (Van Sch a lkw yk , 1983:18-20).

Parents have no clear idea of what th e ir role entails with regard to invo lve­

ment. They  don't realize that they form part of the parent-teacher-ch ild  team; 

they are ignorant and uninformed and , consequently, uninvolved .

Parents can be meddlesome and overstep th e ir sphere of competence 

(D uvenage, 1980:3 ).

The working parent; an absent fa th er or working mother has no time to be­

come involved in school ac tiv it ie s .

The physical appearance of the school build ings and te rra in ; sometimes im­

p re ss ive , sometimes neglected o r co ld , can deter parents.

According to most parents the sta te , -school and teachers take su ffic ient 

trouble to provide C h ristian  and national education - Act 39 of 1967 has made 

adequate provision fo r th is  aspect.



Teach ers , on the other hand, experience negative feelings and attitudes towards

parents fo r a va rie ty  of reasons. The following causes have been determined in

investigations (c f . Van S ch a lkw yk , 1983:16-19; B ra d y , 1977:42; B lackstone,

1979:86-88; and Stone, 1984:8-9; S te ffy , 1985: 1156):

• Teachers are in su ffic ien tly  trained to in itiate and handle parental involvement

(c f . P a r. 3 .3 .3 ) .

• Teachers are scared that they may become trapped in a system  where parents, 

as prim ary educators, can take fu ll control of education at school level.

• Teachers regard the school and all educational matters as th e ir exc lusive 

terra in  and parents are regarded as in tru d e rs .

• According to teachers, parents are only sup erfic ia lly  and at a pragmatic level 

interested in th e ir ch ild ren . They are not concerned with e .g . the job s itu ­

ation, conditions of se rv ice , and other in terests of the ir p a rtn e rs , i .e . the 

teachers themselves.

• In specific circumstances teachers experience feelings of in fe rio rity  or supe­

rio r ity  towards the parent: in fe rio rity  when parents have a h igher socio- 

economical standard and professional s ta tu s , and su p erio rity  when they 

themselves have a higher socio-economical and professional status than the 

pa ren ts .

• Teachers cannot choose th e ir clients ( lik e  in the medical o r legal p ro fess io n s), 

and the so-called professional m ystique is absent in the teaching profession ; 

usually  everybody knows "e ve ry th in g ” about education.

• Parents do not establish and support co nsisten tly  the feelings of respect that 

ch ildren should observe fo r th e ir teachers.

• In conclusion, teachers often d isp lay b asica lly  negative sty les of communi­

cation in th e ir re lationsh ips with p aren ts, according to Stone (1984 :8-9 ). 

These negative sty le s  include a defensive h o stility , passive evasiveness, o r 

an authoritarian  dogmatism.
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3 .3 .3  In su ffic ien t tra in ing  of parents and teachers for purposeful parent-teacher 

contact

In the previous paragraph it has been indicated that several investigations reveal 

(Van  Sch a lkw yk , 1983:18-20; B lackstone, 1979:86-88; K r itz in g e r , 1984:66; and 

V e rn o n , 1984:274-276) that the most important reasons for negative attitudes be­

tween parents and teachers are ignorance and being uninformed about purposeful 

parent-teacher contact (c f . D ekker, 1986:974-987 in this re g a rd ).

T h is  problem of uninformed and ignorant parents and teachers has several causes 

(c f .  Scholtz, 1981:33-35):

• In these times, characterized by an information explosion, ch ildren and p a r­

ents are looking for specific directions and orientations.

• Parents do not, as is commonly believed, know everyth ing  about the education 

of the ir ch ildren as a matter of course.

• Schools gain control of more and more facets of parental education.

• Asp iring  as well as practising  teachers are not always aware of all the negative 

attitudes of parents and teachers regarding parent-teacher contact.

The only e ffective  solution to the problem of uninformed parents and in su ffic ien tly  

tra ined  teachers seems to be well-planned enrichment courses for parents and the 

inclusion of subject matter on purposeful parent-teacher contact in the curriculum  

of teachers' tra in ing  courses (c f .  P a r. 5 .3 ) .

4 . ID EN T IF IC A T IO N  OF FA C TO RS WHICH IMPEDE PURPO SEFUL 

P A R EN T-TEA C H ER  CO N TACT

From the ana lysis and description of the various problem areas in parent-teacher 

contact in the previous paragraphs it has become clear that there are specific 

facto rs present in each of these areas which prevent purposeful parent-teacher 

contact. In th is  paragraph constant re fe rence ,w ill be made to the particu la r an­

a lyses of problem areas in previous paragraphs, afte r which the most important 

facto rs present in each of them w ill be indicated and formulated.
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In  the case of the ac tiv it ie s  of the PTA  (a s  described in P a r . 3 .2 .2 )  the world 

and life  view of the American so cie ty , which is to maintain the inviolable rights 

of the ind ividual and to s tr iv e  fo r e ff ica c y , u tility  and exce llence , is c lea rly  no­

ticeable (S e llic k , 1985:56-60).

Factors which impede purposeful parent-teacher contact b y  means of the P TA , 

are the following:

• Outdated stru ctu res  which obstruct participation in the decision-making 

process.

• Certa in  facets of rea lity  are overemphasized, e .g . u t ili ty , efficacy and e x­

cellence. S tr iv in g  fo r these goals is not wrong in its e lf , but when they are 

pursued at the expense of a well-balanced relationship between parents and 

teachers, and of a balanced life  and world v iew , they become obstacles in 

attaining purposeful parent-teacher contact.

The well-organized representation of parents from local to centra l government level 

in the Federal Republic of Germany has been d iscussed in Paragraph 3 .2 .3 .  The  

single most important limiting facto r to purposeful parent-teacher contact in th is 

case is indicated by Beattie (1978:4) when he points out that the comprehensive 

authority  of the government impedes the involvement of parents in education (c f . 

in th is regard Mohrhatt, 1979: 218). Parents are manipulated by political parties 

and cannot free ly  fu lf il th e ir p rim ary duties as educato rs. It  is , fu rtherm ore , 

c lear that parents in both the USA and West Germany may not determine the sp ir it  

and orientation ( i .e .  view  of life , ch a racte r) of the schools th e ir  ch ildren attend.

Factors on which the negative attitudes of parents and teachers are based p r i­

m arily  ( c f .  P a r. 3 .3 ) ,  and w h ich , consequently , inh ib it the purposeful contact 

between parents and teach ers , a re :

• Man is not perfect and he lives in a s in fu l w orld . T h is  causes negative a t­

titudes.

• Severa l negative feelings of parents and teachers towards one another spring 

from the fact th at they do not have a clear conception of the sphere of com­

petence of the home and the school as separate societal spheres (c f .  in th is 

regard P ar. 5 ) .
-263-



• Uninformed parents and teachers are negative about contact exactly because 

they do not know what parent-teacher involvement en ta ils .

• Both parents and teachers forget to keep in mind that ind ividuals d if fe r , that 

homes d iffe r and that teachers and schools d iffe r .

• Parents and teachers do not co-operate in all instances to create a pleasing 

physica l environment by means of p lann ing , decorating and arch itectu ra lly  

enhancing the school bu ild ings.

• Parents and teachers should not undermine each o ther's authority in front 

of ch ild ren . Parents as the prim ary educators should respect the teachers 

as secondary educators and vice v e rsa .

Paragraph 3 .3 .3 , in which the in su ffic ien t tra in ing of parents and teachers in 

purposeful parent-teacher contact has been d iscussed , reveals the following as 

the most important re stric tin g  facto rs :

• The necessary in fra stru ctu re s  to inform parents and teachers on an ongoing 

basis about purposeful parent-teacher contact have not been created ye t, with 

the resu lt that negative attitudes and poor parental involvement still abound.

• Schools and te rt ia ry  institutions ( i .e .  teachers' tra in ing  colleges and u n ive r­

s it ie s ) are not utilized su ffic ie n tly  to inform parents and teachers about the ir 

respective responsib ilities regarding parent-teacher contact.

In short then , the most important impeding factors affecting purposeful parent- 

teacher contact, as identified in the abovementioned problem areas, are the fo l­

lowing :

• Outdated stru ctu res  fo r parents' associations.

• Absolutization of u t ility , efficacy and excellence.

• The sta te ’s domination of other societal spheres.

• Im perfect people in a sin fu l world.
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Ignorance about the spheres of competence of the various societal spheres.

• Parents and teachers being uninformed about purposefu l parent-teacher con­

tact.

• U n attrac tive , cold school bu ild ings.

• Undermining of au th o rity .

• Secondary and te rt ia ry  institu tions sh irk in g  th e ir responsib ilities as regards 

equipping parents and teachers (in  tra in in g ) with knowledge about purposeful 

parent-teacher contact.

5 . A P O S S IB LE  SOLUTION TO TH E PROBLEM  OF IN E FF IC IE N T  P A R EN T-TEA C H ER  

CO N TA CT

One can gather from the previous paragraphs on the problem areas in parent- 

teacher contact that ineffic ient contact is due specifica lly  to in su ffic ien t ins ig ht 

into and understanding of the spheres of competence of specific  societal sp heres: 

in particu la r the parental home as prim ary and the school as secondary societal 

sphere - each with its peculiar educational ta sk . Many parents do not know or 

understand what the sphere of competence of th e ir  home en ta ils , (c f . Par. 3 .3 .2 ) ,  

and teachers' negative attitudes towards parents (c f . Par. 3 .3 .2 )  arise  from in ­

su ffic ien t tra in ing  with regard to purposefu l parent-teacher contact. Teachers 

do not know what the s tru c tu re  and destination of the school is . In other w ords, 

the problem of in su ffic ien t parent-teacher contact derives from both parents’ and 

teachers ’ incomplete or d istorted concept of the theory of socie ty .

In h is fundamental educational research Postma (1986:82-118) has designed a 

theoretical model of so c ie ty ’ 11 by which purposeful parent-teacher contact can be

The process which has led to the eventual design of the model and exactly  

what it entails is set out in Postma (1986:82-118).

The substance of th is theoretical model is a strong ly C a lv in is t C hristian  one, 

which is pe-eminently re levant fo r reform atory educationalists, parents and
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established. The components of this model which can contribute to the solution 

of the problem of insu ffic ien t parent-teacher contact will be described la te r on 

in th is pa ragraph . Only then w ill it be determined whether the relevant compo­

nents of th is model can solve the problems of insu ffic ien t parent-teacher contact.

5 .2  A broad outline of the theoretical model of society by means of which 

purposeful parent-teacher contact can be effected

• The omnipotence of God over his creation through C h ris t and the mercy of 

the Holy S p ir it  implies that the home (p a ren ts) may not dominate the school 

(teach ers) o r vice v e rsa , as both the home (p a ren ts) and the school (teach ­

e rs ) are equipolent before God (T ro o st , 1970-1971:19; Schoeman, 1979:106 

and Van der Walt, D ekker and Van der Walt, 1983:240). In the same way the 

state is not allowed to ru le over the church  or the school.

• The p rinc ip le  of sphere sovereignty applies to both the school and the home 

as independent societal spheres. When the educationalist acknowledges the fact 

that each societal sphere has its own nature and s tru c tu re , he implies that 

each has its own sphere of existence and of competence, on which no other 

sphere may tresp ass , ru le or intrude (c f . B a v in ck , 1908:32; Coetzee, 

1965:277-278 and K u ijp e r, 1870:9).

• No societal sphere ex ists  in complete isolation, because of the concept of 

sphere u n ive rsa lity , which implies that there are areas in which the school 

and the home have to co-operate by acknowledging the other s sphere of 

competence (c f . Vollenhoven, 1953:47; and Duvenage, 1983: 177).

• The parental home as a p rim ary societal sphere has a unique s tru ctu re  and 

its own educational task which is qualified by love and care (T a lja a rd , 

1963:9 0 ff) .

• The school as a secondary societal sphere has a unique s tru ctu re  as well, 

and a ch aracte ris tic  educational task which d iffe rs  from that of the home. 

The school's concern is mainly with the development of the logical-analytical

teachers. Allthough th is is so , people working from other frames of reference 

may find  some aspects of it useful and re levant.
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function of the child in conjunction with all his o ther ab ilities and functions 

(Schoeman, 1979:90).

• Cooperation between parents and teachers (pa ren t-teacher contact) may occur 

when neither intrudes on the sphere of competence of the o ther. The com­

petence of the school has to do with the development of the log ical-analytical 

function of the pupil and that of the parental home with moral loving care of 

the child (c f .  P a r. 5 .3 ) .

• Education in the home and at school is influenced by the passage of time (c f .  

Schoeman, 1979:5). Parents and teachers will have to keep in mind that th is 

w ill affect them selves, the ir ch ildren and the educational environm ent.

• Education in the home and at school can only be realized in suitable homes 

and schools, as educational ac itiv itie s a re  also restric ted  in spatia l terms (c f . 

Van der Walt and D ekker, 1983:60ff).

5 .3  The prevention and/or elimination of facto rs impeding purposefu l parent- 

teacher contact b y  means of the re levant components of the theoretical model of 

socie ty

The facto rs which have been indicated in Paragraph 4 as causes of in su ffic ien t 

p arent-teacher contact are  given in Column 1 of Tab le 1, and in Column 2 the 

com ponent(s) of the theoretical model of society (outlined above) which may p re ­

vent o r eliminate that p a rticu la r facto r is ind icated.

T A B L E  1: Th e  prevention and/ o r elimination of facto rs impeding purposeful 

p arent-teacher contact

I Impeding | Components of the theoretical mode] |

I factors | of society I

| The outdated 

I structure of 

I parents'

I---------------------------------------------------------------------------
| Parent-teacher contact Is time-bound. Parents

| should keep track of the demands of the

| times and plan ahead to prevent structures

I from becoming outdated.

— H
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Absolutization 

of utility» 

efficacy and 

excellence

The state 

dominates 

other societal 

spheres

According to the Christian point of view, 

no single aspect of reality may he 

absolutized, because God is omnipotent 

and must be served by man in all respects.

When the Christian acknowledges the omnipotence 

of God, he implies that the state may not 

dominate the school, as all societal 

spheres are equipolent and sovereign in 

their own areas of activity.

Imperfect 

people in 

a sinful 

world

Ignorance 

about the 

spheres of 

competence 

of the various 

societal spheres.

Teachers and 

parents being 

uninformed 

about purposeful 

parent-teacher 

contact

----------------
Unattractive, 

cold school 

buildings

h -

The Christian knows that God's children of the 

covenant have found redemption and that 

the sinful world will be recreated in 

Christ. He knows and believes that he must 

fight against the corrupting force of sin 

and serve God and his fellow men.

The home as primary and the school

as secondary societal sphere each

has its own structure and sphere

of competence. This information must

be imparted to or obtained by the

relevant parties, i.e. parents and teachers.

Parents and teachers should be informed 

about all the components of the 

theoretical model of society which 

makes purposeful parent-teacher contact 

possible.

Education at school will be much more 

effective in suitable (architecturally pleasing) 

schools, where parents.will be more at ease 

and more willing to become involved 

in education.
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Undermining 

| of authority

| By acknowledging the spheres of competence | 

| within the societal structures, parents | 

| and teachers will be able to accept and J 

| respect each other's authority in a | 

| specific structure. | 

I i

| Secondary and

1 1 

| No societal sphere exists in complete |

1 tertiary | isolation, because of the concept of |

| institutions | sphere universality. This does |

| do not realize | not only imply that parents and |

| that they have | teachers should co-operate, but |

| a responsibility | also that universities and teachers' |

| to inform | training colleges should contribute |

| parents and | to improve purposeful parent-teacher |

j train aspiring 1 contact by means of training |

| teachers in J or enrichment courses. |

| purposeful 1 1
| parent-teacher 1 1
| contact

!
1 j 
i i

Table 1 indicates c lea r ly  that the identified facto rs impeding purposeful parent- 

teacher contact can be prevented or eliminated by means of insig ht into the re l­

evant components of the theoretical model of society .

6 . G EN ER A L CONCLUSION

Parents as the prim ary educators of th e ir ch ildren are responsible not only for 

the education of th e ir ch ildren at home, but also at school leve l, where the more 

formal aspects of education are presented by professionally trained teachers. Th is  

education should be in line with the sp ir it  and character of education in the home. 

To achieve th is parents and teachers should communicate purposefu lly  as p a rt­

ners . Purposeful parent-teacher contact w ill only occur when parents and teachers 

know exactly  what the fundamental educational nature of parent-teacher contact 

is . In th is a rtic le  the prevention or elimination of factors impeding purposeful 

parent-teacher contact was attempted by means of certain components of a the­

oretical model of society in o rder to effect purposeful parent-teacher contact.
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In sight into the theoretical model of society can be of great value to authorities 

dealing with contact situations between parents and teachers.
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